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1. Key points

This literature review sought to improve our understanding of what research says on careers advice and
support for disabled young people in education. It also seeks to help to identify research gaps in relation to
deaf young people. Some key points from this literature review are provided below. A summary of possible
gaps in research, in relation to deaf young people, is provided in Section 8.

e Arange of disabilities are covered in this review. These include: learning disabilities, cognitive
disabilities, and physical disabilities. Studies generally vary as to the type of disability they focus on
with some taking a broad focus and some focusing on a specific disability. Learning disabilities
appear prominently across studies and are often the most frequent type of disability within studies.

e Sample sizes vary across studies: some papers have fewer than 10 participants while some include
at least 2,000 participants.

e A number of factors that contribute to successful transitions are mentioned. These cover factors
related to disability, personal characteristics, training/work history, or socio-demographic factors
(e.g. gender and ethnicity). Work experience/previous vocational experience and self-
determination are two recurring factors that are frequently mentioned across studies.

e Factors can vary across stages with some (e.g. disability effects, low educational expectations) being
strongest in the earlier stages.

e Studies with a smaller sample of participants tend to be interview-based (see Section 4 in
particular). These in-depth studies list challenges young people face when transitioning from school
to further/higher education or into employment. On the basis of their data, these papers highlight
positive and negative experiences and make suggestions for further action.

e Various intervention strategies are mentioned. These include: mentoring, job coaching, general
transition programmes (which can vary in focus), group-based exercises. Some research papers
focus on careers within a specific industry (e.g. STEM or the arts).

e Insome cases, these strategies are evaluated for impact and effectiveness. All studies generally
report a positive outcome as an aspect related to successful transitions. Transition programmes
may also have a stronger effect on those labelled more ‘at risk’.

2.  Search and organisation of the literature review

The search was limited to papers published from 2000 onwards and involved searching scientific websites
(e.g. Institute of Education Sciences’ Education Resources Information Centre: https://eric.ed.gov/) using
terms such as ‘disability’, ‘careers advice’, ‘transition planning’. Recent issues of relevant journals (e.g.
Disability and Society, Journal of Deaf Studies and Education) were also searched for papers covering the
scope under investigation. Grey literature from the third-sector was also searched for further references
(e.g. Careers and Enterprise’s report on transition planning:
www.careersandenterprise.co.uk/research/transition-programmes-young-adults-send-what-works).

The 41 papers included in this review cover the period of secondary education and post-secondary
education. They are not limited to the United Kingdom. Most papers are from the United States with
additional papers from Australia and Canada. These papers have been divided into five categories:
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e large-scale studies looking at factors associated with successful transitions into careers.

e Small-scale studies focused on groups of students (sometimes within a single institution).

e Small-scale studies focusing on teachers, advisers, and parents (i.e. excluding students).

e Intervention-focused studies (i.e. studies which review or describe interventions aimed at
improving transitions).

e General literature review papers.

The following sections have been labelled according to these five sections. Annex A lists each paperina
table-format whilst references are provided in Annex B.

3. Large-scale studies looking at variables associated with transitions/careers/post-secondary
education

There are nine papers in this section (four from the UK, three from the USA, one from Australia, one from
Canada). These papers focus on different stages within a young person’s educational and career pathway
(e.g. different stages of secondary education, the transition from school to university or towards
employment). Various disabilities are covered in these studies although there is frequently more of one
type than another (e.g. learning disabilities appear prominently across studies). Some of the papers in this
section work from a large dataset often drawn from publicly available sources (e.g. Chatzitheochari & Platt,
2019) while others are much smaller in scale (e.g. Cocks et al. 2015). A brief summary of each paper is
provided below.

e Chatzitheochari and Platt (2019) conducted a statistical analysis of 1,336 young people at four
transition stages: career expectations at 14; attainment of Level 2 qualification at 16; continuing
into full-time upper secondary education at 16; entering university. The number of people involved
in the study declined with each stage, with 211 young people involved in the final stage. Data was
collected from the Longitudinal Study of Young People in England.

e Lindsay (2011) explored characteristics associated with 2,534 disabled young people (between the
ages of 15-19, 20-24) who are employed, as well as the type of employment they are engaged in.

e McDonnal and Crudden (2009) explored what might predict employment in 41 transition-age
youths with visual impairments.

e Beyer and Kaehne (2008) examined the transitions of 87 young people with learning disabilities at
two points in time (upon leaving school and six months after graduation).

e Aston et al. (2005) analysed survey data collected from 1,020 young people three years after
completing school (together with findings from 16 in-depth interviews with young people, parents,
and those involved in the transition process).

e Baer et al. (2003) looked at predictors of positive post-school outcomes in 140 graduates who were
one and three years post-graduation.

e Cocks et al. (2015) interviewed 30 young adults (graduates, apprentices, trainees) to identify
pathways from high school to post-graduation. These adults also completed a questionnaire
measuring quality of life.

e Goldberg et al. (2003) interviewed 41 adults with learning disabilities 20 years after leaving school
to determine the characteristics that predict successful outcomes (e.g. being in employment).

Three additional studies, which also fall into this category but have been included in Section 6 on transition
programmes, are relevant here.

e Benz et al. (2000) examined factors that predicted employment and graduation in 709 students
participating in a transition programme.

e Fabian (2007) analysed data from 4,751 urban minority youths participating in a transition
programme to determine factors associated with gaining employment.



Luecking and Fabian (2000) analysed 3,024 participants who had recently completed a paid
internship to determine factors related to post-school employment status at 6, 12, and 18 months.

Across these studies, a range of factors have been identified as important. They include:

Career expectations/aspirations (e.g. Chatzitheochari & Platt, 2019)

Parental expectations (e.g. Chatzitheochari & Platt, 2019)

Length of time with disability (e.g. Lindsay, 2011)

Type of disability (e.g. Lindsay, 2011, Fabian, 2007, Baer at al., 2003, Luecking & Fabian, 2000)
Disability when compared to non-disabled youths (e.g. Chatzitheochari & Platt, 2019)
Transportation (e.g. Lindsay, 2011)

Involvement in vocational activities/work experience (e.g. Cocks et al., 2015; McDonnal & Crudden,
2009; Beyer & Kaehne, 2008; Fabian, 2007; Baer et al., 2003; Benz et al., 2000; Luecking & Fabian,
2000)

Academic competence (e.g. McDonnal & Crudden, 2009)

Household income (e.g. Lindsay, 2011)

Self-determination, self-awareness (e.g. McDonnal & Crudden, 2009; Goldberg et al., 2003)

Use of assistive technology (e.g. McDonnal & Crudden, 2009)

Ethnicity (e.g. Luecking & Fabian, 2000)

Gender (e.g. Fabian, 2007)

The point of comparison taken in each study can sometimes differ. For example, Lindsay (2011) compared
across disabilities (e.g. cognitive disabilities are compared with mobility disabilities) while Chatzitheochari
and Platt (2019) compared disabled youths with non-disabled youths. This is likely to have an effect on
which factors are significant and the strength of its significance.

Several key points emerge from a review of this section of the literature:

Work experience/previous vocational experience and self-determination are recurring factors (the
latter is also prominent in studies reported in Section 4 and is frequently mentioned in papers listed
in Section 7).

Factors can vary in their strength of influence over time. For example, negative effects, from low
educational expectations on transition, decline in significance over time and are weakest when
entering universities. The negative effects of disability are also strongest in the earlier stages of
secondary education (Chatzitheochari & Platt, 2019).

Most of these studies find an association between a given factor and likelihood of employment but,
often, no information is provided to explain why there might be an association (e.g. Lindsay, 2011)
notes that a high proportion of youths with a hearing impairment worked in real estate but offers
no explanation).

Benz et al. (2000) observed that transition programmes might have a stronger effect on those who
are labelled as more ‘at risk’ (e.g. having a history of absenteeism).

Some papers stressed the importance of including socio-demographic factors. Gender and ethnicity
have an impact on employment amongst disabled youth, with white men more likely to be
employed (Luecking and Fabian, 2000; Fabian, 2007).

There can be variation in the provision of support when comparing mainstream secondary schools,
colleges, and special schools (Beyer & Kaehne, 2008).

With regards to possible gaps, a similar study is provided by Polat et al. (2004) which described a national
longitudinal study on the transition of deaf young people from school to adult life. In this study, data was
collected from 184 Year 11 pupils in England over a period of 15 months. The findings focused primarily on
the range of activities provided to pupils as part of the transition planning process, parental involvement in
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this process, pupils’ school experiences, and pupils’ and parents’ expectations and aspirations about the
future. The paper did not attempt to associate these factors with successful transitions, nor was there any
focus on the effectiveness of these services. Polat et al. (2004), in their conclusion, stressed the importance
of parental involvement/expectation and its association with a pupil’s career aspirations/expectations. We
were unable to find any studies looking at adults to determine what factors they cite (from education) as
being instrumental in aiding successful transitions into careers (although this gap will likely be covered by
the READY Study being undertaken by the Universities of Manchester and Edinburgh).

4. Small-scale studies involving students

In this section, there are 13 papers (six from the UK, four from the USA, two from Canada, and one from
Ireland). The nature of disability varied between papers with some focusing on a specific group (e.g. Caton
and Kagon, 2007) focus on school leavers with moderate learning disabilities) and some focusing on a
range of disabilities (e.g. Lindsay et al., 2019). Most papers in this section have a smaller sample of
participants and use interviews as a means of collecting responses. These papers do not necessarily assess
the quality and effectiveness of support services, or the effectiveness of strategies used by youths when
transitioning into employment. Instead, they focus on providing an in-depth account of the existing
landscape for young people with disabilities. In some cases, these papers make suggestions for further
action on the basis of their data. For example, Boletzig et al. (2007) recommends the use of an inclusive
arts education programme to enable more young disabled people to experience the benefits of being
involved in the arts.

Papers in this section have been organised into the following categories:

e Papers that focus on university support

e Papers that focus on the transition itself (into employment)
e Employment topics

e Field-specific topics (e.g. construction).

Papers that focus on university support

e Waterfield and Whelan (2017) described differences in the everyday experience of students from
lower socio-economic backgrounds who do not have the financial or social means to address
barriers at university.

e Vickerman and Blundell (2010) focused on the lived experiences of disabled students from
induction through to employability within one HE institution. Responses from disabled students
were compared to non-disabled peers at the same institution to determine how their experiences
differ. The paper outlines key areas that need to be addressed (e.g. pre-course support,
institutional commitment to developing support services).

e Goode (2007) interviewed 20 university students within a single institution and describes how they
found the provision for support. Themes that emerged from interview data include concerns about
extra-visibility (drawing attention to their disability) and having to be proactive. Students also based
their choice of university on the level of support provided and how they were treated when
attending open days.

e Madriaga (2007) summarised 21 case studies of students who successfully made the transition into
higher education from school/colleges. A range of topics was covered: reasons for attending further
and higher education, how they found support at university, negative attitudes from professionals,
factors linked to broadened aspirations. The paper suggests that disablist attitudes may still be
prominent within some areas of education.
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Papers that focus on the transition from school to employment

Nolan and Gleeson (2017) outlined emerging themes in the transition from college to employment
for 13 students and nine graduates. Themes such as enabling and building career pathways,
disclosing disabilities, enabling/educating the work environment on disabilities were discussed.
Caton and Kagan (2007) looked at the transition towards adult life of 90 school leavers with
moderate learning disabilities. School leavers were interviewed twice: upon leaving school and then
12-18 months after leaving. The authors note that, despite support with transitions, this group
continued to have more in common with the transitions of vulnerable young people.

Wehmeyer and Palmer (2003) is a study of school leavers with learning disabilities. Students were
divided into two groups based on their self-determination scores. A comparison of these two
groups indicated that those who scored higher in self-determination tests fared better across
multiple categories (e.g. employment, access to health services, financial independence).

Kim and Williams (2012) explored the lived experience of eight graduates seeking employment
opportunities after graduation. They report that students are limited in their knowledge of how
statutes provide academic accommodation and employment protection, that employment after
college was not always an immediate goal, and that many share concerns over accessibility and
accommodation in the workplace.

Employment-specific topics

Lindsay et al. (2019) interviewed 17 youths (15-34 years old) with disabilities on when they should
disclose their disability at work. Their paper explored a range of reasons as to when youths decide
to disclose their disability (e.g. advocating for their needs, being knowledgeable about workplace
rights) and the factors that encourage (e.g. increased self-confidence) or discourage (e.g. fear of
discrimination) youths to disclose their disability.

Field-specific topics

Ormerod and Newton (2013) interviewed 49 participants on construction as a career choice. The
findings indicated that disabled young people are unlikely to consider employment within
construction without better awareness-raising by the industry itself of the range and scope of
opportunities available, and suggest that employers could be more proactive in promoting disabled
employees. Participants were also in favour of pre-employment training for disabled people as well
as industry-taster days.

Boletzig et al. (2007) focused on the experiences and strategies of 47 young disabled artists in their
educational and career pathways. Artists that were successful reported using a range of strategies
to succeed (e.g. post-secondary art education, internships). The papers concluded with several
recommendations for promoting careers in the arts (e.g. create opportunities for networking
between the arts and disability communities).

There are two papers which focus on deaf youths with a similar scope to the papers listed above. Saunders
(2012) investigated the support that exists for 14 deaf students in the transition between further education
and school into higher education using a questionnaire-based approach. There is little focus on careers
however. A secondary aim of the study was to create an advice guide for professionals and parents to
support deaf students with their applications to higher education. As with other studies in this section, the
paper does not discuss the effectiveness of available services. Fordyce et al. (2013) presents statistical data
on post-school education employment and training data together with interview data from 30 people aged
18-24 in Scotland. The data focuses on young people’s experience of post-school transition planning, their
experiences in further or higher education and training, and their experience in the labour market. Based
on their findings, Fordyce et al. (2013) list a range of emerging questions which points to potential gaps in



research. As the research focuses on Scotland, we lack similar data for England (although sections on
further education are covered in Young et al. 2015).

5. Small-scale studies with parents and professionals

There are only three papers in this section; one each from Australia, Canada, and the United Kingdom.
Each study focuses on a different group. Generally speaking, this section appears to be the most under-
researched. Note, however, that some other studies in other sections have reported input from parents
and advisers (e.g. Aston et al., 2005; Madriaga, 2007) but this was in addition to data collected from
students who were the primary focus of these studies.

e Easterbrook et al. (2019) uses focus group data from 14 university stakeholders to analyse their
attitudes towards disabled students. This study highlights that negative attitudes and beliefs persist
amongst these stakeholders and these beliefs are used to justify the exclusion or limited
participation of these students.

e Davies and Beamish (2009) is a study of 218 parents of children with intellectual disabilities. Parents
responded to a survey with some focus on preparation for employment here. Parents reported high
levels of personal involvement and satisfaction with the transition process but reported minimal
participation from their child. Responses also highlighted the lack of post-school options and the
impact this has on the family.

We were only able to find one paper focusing on deaf young people that fits within this category. O’Brien
(2015) interviewed eight professionals who work with deaf young people in mainstream school. The paper
suggests that deaf young people’s needs are not being recognised in the transition-planning policy, leading
to problems in the creation of transition plans. Professionals also reported a lack of guidance for them and
deaf young people and their families to support them through the transition process.

6. Intervention studies

There are 11 papers in this section. Nine are from the USA, two from Canada. These papers have been
organised as follows: those focusing on large-scale transition programmes reporting a statistical analysis on
a range of factors towards employment, studies assessing the effectiveness of an intervention, and
descriptive studies (i.e. papers that do not assess anything).

Large scale statistical analysis of participants in a transition programme

Some papers focus on large-scale transition programmes with a high number of participants, with the
intention of measuring the effectiveness of such programmes. These programmes are often
nationwide/state-wide and focus on a range of disabilities. A statistical analysis is applied to the data
(much like in Section 3) to determine the variables that predict employment.

e Benz et al. (2000) analysed a dataset of 709 disabled young people to determine factors that
predicted graduation, placement in employment, and continuing education. All of the youths in this
dataset had participated in the Youth Transition Program. One key finding from this study is that
the completion of transition goals is beneficial for all but has a bigger impact on those who are
considered to be at risk (e.g. those who are frequently absent or have an unstable living situation).

e Fabian (2007) is a study looking at 4,751 youths/minorities to determine the factors associated with
securing employment and type of job obtained. All participants were enrolled in the Marriott
Foundation’s Bridges From School to Work Program. Findings indicated that 68% secured a job
following the programme and that gender, previous vocational experience, receipt of social security
benefits were among the significant factors. The majority of students also obtained service sector
jobs in retail and food business.



e Luecking and Fabain (2007) also investigated the effectiveness of the Bridges From School to Work
Program. In this case, the focus was on factors that predicted employment amongst 3,024
participants who completed a paid internship. Ethnicity and disability type were significant factors
linked to continuing employment. Additionally, those who received a job offer after completion of
internship were more likely to remain in employment. Importantly, the paper stresses a need for
post-school ongoing vocational support to sustain any performance gains achieved during the
school years.

Assessment of intervention programmes

These intervention programmes are varied and focus on a range of aspects. Evaluation of these strategies
is conducted in different ways. For some papers, data obtained prior to and following the intervention was
used to evaluate its effectiveness (e.g. Sheftel et al., 2014). For others, interview data was used to elicit
opinions on the intervention in question (e.g. Powers et al., 2015, Benz et al., 2000). All studies of these
types reported a positive outcome. One study, Lindsay et al. (2014) differed in that students were assessed
on their performance in two career coaching exercises. This paper suggests that youths with disabilities
may perform badly on specific exercises and would benefit from targeted career coaching.

e Lindsay et al. (2012) focused on skill development in 18 youths participating in an employment
training programme. Participation in the 12-month programme, which featured two supported
work placements (one in hospital and a second in the community), led to an increase in self-
confidence and self-esteem. Participants also welcomed this programme because their school-
based programmes were often mismatched to their interests or were inaccessible.

e Powers et al. (2015) investigated the effect of mentoring on 78 youths with disabilities interested in
a STEM career. Each youth was paired with a trained mentor. Note that 45 were assigned to a
mentor with a disability while 33 were assigned to a mentor without a disability. Each group was
then invited to a focus group to share their experience (with parents and mentors). Generally,
young people spoke positively of being mentored. Interestingly, the interview data indicated that
having a mentor with a disability was not a priority (although it was useful). Youths preferred to be
matched on common interests and personality, primarily.

e Sheftel et al. (2014) outlines the design, implementation, and evaluation of a motivational
interview-based group career intervention (MEGI) focused on increasing self-determination (e.g.
motivation), vocational outcome expectations, and self-efficacy (i.e. confidence in learning, and
persisting in using, new skills) for 135 high school students with disabilities. MEGI sessions involved
10 one-hour sessions on a range of transition topics. A number of assessments carried out prior to
and following the MEGI indicate a positive change in each of three aspects.

e Benz et al. (2000) reported a follow-up study looking at 45 participants’ perception of the Youth
Transition Program and the characteristics they felt were most important in helping them achieve
their transition goals. Student indicated that they appreciated individualised services, consistent
support from staff, and staff persistence in reminders.

e Woods et al. (2010) investigated the effectiveness of a new school to adult life transition planning
package which aimed to increase self-determination skills. Assessments given before and after the
delivery of the package indicated that students who received targeted transition planning
demonstrated a statistically significant knowledge gain and increase in perceived self-efficacy.

e Lindsay et al. (2014) assessed performance differences between disabled and non-disabled youths
receiving career coaching in the form of a mock job interview and role-play exercises. A statistical
analysis found no differences in role-play exercises between the two groups. However, youths with
physical disabilities performed poorly in some areas of the mock interview (e.g. when responding to
guestions like “tell me about yourself” or a problem-solving scenario). Consequently, the paper
suggests targeted employment readiness training.



Descriptive studies

These papers are primarily descriptive with little (or no) assessment of the effectiveness of the (in two
cases, proposed) strategies. There are three papers in this category.

Carter et al. (2010) is a survey of career development activities available to, and accessed by,
youths with disabilities in 34 high schools in the USA. Data was analysed according to two groups:
youths with severe disabilities and youths with emotional and behavioural disorders. A range of
findings are reported: e.g. career development activities that were the least commonly available
were also the ones that might be most beneficial (such as mentoring); for 25% of schools, no
students with disabilities participated in internships and apprenticeship programmes.

McEachern and Kenny (2007) outlines two models of group-based counselling programmes which
can be used by school counsellors with students transitioning from high school. One model focuses
on transition towards post-secondary education while the second focuses on the transition towards
employment. No assessment of these models is provided.

Mayes et al. (2019) is a brief article recommending mentoring as a tool for ensuring college and
career readiness for black males with disabilities.

We were unable to find any papers in this area focusing on the type of transition programmes or
interventions available to deaf students at school or university and their effectiveness.

7.

Review papers

In this section, there are five review papers which cover a range of topics associated with transitions and
career planning. A key factor which is frequently mentioned in this review is self-determination. Self-
determination (as defined by Landmark et al., 2010) includes characteristics such as choice-making skills;
decision-making skills; problem-solving skills; goal-setting and attainment skills; self-advocacy and
leadership skills.

Lindsay et al. (2018) reviewed 18 papers to determine best practices in post-secondary transition
programmes for young people with disabilities. This review generally provides a good range of
evidence of the impact of transition programmes. The discussion highlights self-determination as
being of crucial importance although students have few opportunities to develop this.

Lindsay et al. (2016) reviewed 22 papers to identify the common characteristics of effective
mentorship programmes. Programmes with significant outcomes were often structured, delivered
in group-based or mixed formats, and longer in duration (more than six months).

Chen and Chan (2014) focused on students with learning disabilities in particular and examined
critical issues that have an impact on career development (e.g. academic achievement, self-
determination). Their paper concludes by referencing career guidance and intervention strategies
that addresses these issues (e.g. mentoring or transition programmes).

Landmark et al. (2010) organised 29 papers into categories according to transition practices to
determine how much evidence exists (based on the number of published papers) for each practice
type. There were more papers covering work experience and fewer papers covering community or
agency collaboration (e.g. availability of continuing employment support from an agency). Few
studies also covered self-determination.

Winn and Hay (2009) discussed a number of issues and challenges for individuals with a disability
transitioning from school. The review highlights the importance of work experience/work history
and higher rates of self-efficacy. The review also notes that what school leavers do in their first year
is especially important. The paper concludes with a list of responsibilities for teachers (e.g.
providing vocational instruction).



8. Summary and conclusion

A list of possible gaps in research is provided below. These gaps have been determined by comparing the
papers from this review with published research involving deaf young people. In most cases, there has
been little (if any) research focusing on deaf people.

e There has been little research on the effects of self-determination on deaf young people. Self-
determination has been identified as a key predictor for successful transitions.

e There has been little research on the industries that deaf young people view as potential avenues
for future careers. Research in this area (such as a survey targeted at deaf young people) could
encourage specific industries to promote existing disabled staff within their workforce or to
promote their industry as a potential career path for deaf young people (e.g. see Ormerod and
Newton, 2013).

e Thereis little research on the type of transition programmes or interventions available to deaf
students at school or university (e.g. similar to Carter et al. 2010). A survey of the availability of this
type of resource could also include information on uptake. Polat et al. (2004) covers this topic
briefly with a focus on Year 10 students in the UK and whether they have (a) met with a careers
advisor, and (b) the type of careers guidance activity in which they have participated (work
experience is the most frequent). Polat et al. (2004) suggest that future research should focus on
the quality of work experience and its impact on post school outcomes. The lack of papers assessing
the effectiveness of career-readiness activities is another gap that could be addressed.

e If they exist, research evaluating the support of the transition programmes from the perspective of
the students highlighting positive and negative aspects would address another gap in research
(much like Benz et al., 2000).

e There are few papers (particularly papers published recently) suggesting models for assisting with
(career) transition planning in deaf young people (similar to McEachern and Kenny, 2007) as well as
an overview paper outlining critical issues that may have an impact on career development as they
relate to deaf young people.

e Thereis little (if any) research on mentoring for deaf people (e.g. Powers et al. 2015). Such research
could focus on key components of a successful mentoring programme.

e Thereis little research on which aspect of the employment process deaf people might struggle with
(although this is covered in some detail for Scotland in Fordyce et al., 2013). Such research could
help with developing targeted support for career readiness (e.g. Lindsay et al. 2014).

e Studies focusing on professionals/parents and the role that they might play in promoting career
readiness is also lacking. However, this is covered briefly in Polat et al. (2004) and Fordyce et al.
(2013). Data collected from parents focused on whether they were aware of the support
available/taken as opposed to the impact of their involvement in the career planning process.

e Many studies have looked at adults reflecting on their own career pathways to identify common
elements across successful individuals. There is little research in this area focusing on young deaf
adults.



Annex A: Table summarising research papers covered in this literature review

Large-scale studies looking at factors associated with successful transitions

& Platt (2019)
United

youths (with a wide range of conditions) using data
from the Longitudinal Study of Young People in

strong factor at each key transition stage. Note that
parental expectations were used as a proxy for the

Authors and Focus and methodology Summary of key findings Comments
country
Chatzitheochari | Study investigated educational transitions in disabled | Suppressed educational expectations appears to be a Factors can vary in significance across

transition stages (e.g., strength of
educational expectation on transition

were interviewed to identify pathways from high
school to post-graduation and completed the Quality
of Life Questionnaire.

A range of disabilities was included in this study.

Findings demonstrated apprenticeships and
traineeships led to positive graduate employment
outcomes and career pathways for adults with
disabilities.

Positive quality of life outcomes were associated with
employment, employee benefits, and satisfaction with
work and social connections.

Kingdom England (LSYPE). child’s educational expectation in the first stage. The declines in significance over time).
Statistical analysis was conducted at four transition au‘thors sugge'st that parents’ low .expectations Off‘ Similar approach to the Ready Study.
stages: career expectations at 14 (1,336 disabled child’s equcat‘lonal outcomes can influence the child’s Little information provided on careers
youths); attainment of Level 2 qualifications at 16 expectations in turn. advice.

(1,052 disabled youths); continuing into full-time Disability effects on transition is strongest at the .
. . Note that a control group was used in
upper secondary education at 16 (311 youths); earlier stages. . .
teri . ity (211 ths) this study (non-disabled young
entering university youths). people). This might represent best
The LSYPE data was supplemented with academic practice in this type of longitudinal
data from the National Pupil Database. study.

Cocks et al. Study looked at 30 adults (graduate apprentices and Pathways highlighted continuous involvement in

(2015) trainees) sampled from an Australian longitudinal vocational activities and support from school

Australia study of economic and social outcomes. Participants | personnel and external disability agencies.

Lindsay (2011)
Canada

Study aimed to explore the characteristics associated
with disabled youths (between the ages of 15-19, 20-
24) who are employed and where they are working.

For the 15-19 group, those who had their disability for
a long time were more likely to be in employment.
Mode of transportation was also a factor: access to
(e.g.) a car made paid employment more likely. Having
a hearing, vision, or communication disability made

A range of factors are reported, and
some factors related to hearing
impairments are included here.
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Statistical analysis was applied to data obtained from
the 2006 Participation and Activity Survey.

Survey data from 2534 disabled youths was obtained
and organised by disability (hearing, vision,
communication, cognitive, mobility).

paid employment less likely (youths with a mobility
disability in urban areas were more likely to be in
employment).

For the 20-24 group, having a communication,
mobility, or cognitive disability made paid
employment less likely. Fewer people in the
household and a lower household income were linked
to employment. Access to transportation was also
important (for the same reasons as the 15-19 group).

Young adults were more likely to be self-employed
than the 15-19 group.

Young people who had their disability
for more than 10 years were more
likely to be employed. It also appears
that this group is more likely to be
working from home and less likely to
be employed generally.

Note the comparison here is across
disabilities and not against a non-
disabled group of young people.

McDonnal &
Crudden (2009)

United States

Study looked at variables associated with
employment for 41 transition-age youths with visual
impairments served by vocational rehabilitation

Variables significantly associated with employment for
transition-age youths with visual impairments are:
work experience, academic competence, self-

of America agencies. determination, use of assistive technology and locus
Study used public data from Cornell University’s of control.
website (sampled a large scale research project Self-esteem and involvement with the counsellor
evaluating performance of state-federal vocational were not associated with employment in this study.
rehabilitation programme).
Sample size of the study is small so the statistical
analysis is limited.
Beyer and This study examined the transition of 87 young Statistical analysis revealed that work experience The study highlights variation in type

Kaehne (2008)

United
Kingdom

people with learning disabilities. Interviews were
conducted in their last year of school and six months
after graduation.

A total of 14 special schools — eight mainstream
schools, and five Colleges of Further Education — took
part in the study.

The study focused on vocational advice given to
students with learning disabilities by
schools/colleges.

Six different approaches to employment transition
are outlined here (all provided by external agencies).

provided by external support organisations, as well as
work awareness training provided by schools/colleges
were significantly related to subsequent employment
transition.

Follow-up study six months after school found that
18/87 participants were employed. Two factors were
significant predictors of employment: if they had work
experience (provided by an external transition support
organisation) and those that had work awareness
training (provided by school or colleges).

of activities/support offered to
students.

Mainstream secondary schools
provided school-based vocational
activities with no time given for work
experience.

Colleges spent more time on work
awareness training.

Special schools spent more time on
other activities (day release to
relevant college courses and visits to
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Statistical analysis was used to identify significant
predictor to employment.

Of the 18 employed, 10 found their job through the
external transition organisation they had worked with
while at school/college.

Interesting that not all vocational activities offered by
schools/colleges/external organisations appear to
increase the probability of young people with learning
disabilities being employed post-graduation.

potential employers) and work
experience (within the school).

External agencies offered significantly
more work experience (jobs in the
community) and higher levels of
practical project placement (café,
sandwich making, and furniture
making enterprises).

Aston et al.
(2005)

United
Kingdom

Report provides a summary of survey data collected
from 1,020 young people three years after
completing compulsory schooling.

Also provides findings from 16 in-depth interviews
with young people, parents, and those involved in the
transition process.

Four sets of factors seem important in determining
the outcomes of the transition process: young
people’s capacities and characteristics, the
purposefulness of familial support, nature and
effectiveness of local support systems, range of local
opportunities available to young people.

Agencies and support systems use different models:
some may work closely with an individual over time
while some may only assist when requested.

There is variation in the presence and strength of
support provided by services. Well informed and

assertive parents are beneficial in helping young

people navigate these services.

Many young people have lacked adequate support or
have received uncoordinated support.

No clear or systematic evidence of any individual,
organisation, or agency having overall responsibility
for assisting young people or to coordinate service
delivery.

Goldberg et al.
(2003)

United States
of America

This study focuses on interviews with 41 adults with
learning disabilities 20 years after leaving school to
identify what attributes predict successful outcomes.

Specific questions focused on a range of topics
(educational history, employment history, physical

Successful informants demonstrated an enhanced
self-awareness, compartmentalised their learning
disability, were decisive - often consulting others for
information or advice, took responsibilities for their
outcomes, showed persistence in their pursuits, set

12




health, financial status, and a wide range of
personal/psychological attitudes and behaviours).

Quantitative data was also collected (achievements,
researchers’ rating of participants’ success, etc.)

This paper built on a previous study following up
participants 10 years after leaving school.

realistic goals, developed strategies for reducing stress
in their lives.

Additional themes (outside of successful attributes)
that emerged were: learning disability across the
lifespan (changing perspectives of their disability and
impact on day-to-day life), family differences (being
dependent on family for support), and difficulty in
developing social relationships.

Baer et al.
(2003)

United States
of America

Study looking at predictors on post-school outcomes.
140 randomly selected graduates who were one and
three years post-graduation (following high school).

A range of disabilities were included in this study
although most participants reported having a
learning disability (62%).

Analysis showed that vocational education, work-
study participation, attending a rural school, and
having a learning disability were the best predictor of
full time employment after graduation.

Note that students with a learning disability received
transition planning which might be why this was a
positive predictor.

Participating in regular academics (not defined in
paper) and attending a suburban school setting were
the best predictors of post-secondary education.

Studies involving deaf young people

Authors and Focus and methodology Summary of key findings Comments

country

Polat et al. Report of findings from the first wave of a national Paper reports a range of figures from their survey data | This study covers a lot of areas that
(2004) longitudinal study on the transition of deaf young (some figures reported below) have been the focus of other papers in
United people from school to adult life. A large number of deaf pupils were from lower social | this review.

Kingdom Data was collected from 184 Year 11 pupils across economic class. The focus is mainly on services that

England over a period of 15 months.
Pupils and their parents were interviewed.

Interviews were also conducted with teachers, special
educational needs coordinators, and headteachers.

Sample drawn from 55 mainstream schools and 51
special schools.

Data from schools suggested that the majority of
schools provided information on post-16 transition
planning (95%), how parents can contribute to the
planning (85%), details regarding persons responsible
for liaising with parents on post-16 transition issues

have taken place and students’ and
parents’ perceptions. There is little on
the effectiveness of these services.

Stresses the importance of parental
expectation and its association with
pupil’s career
aspirations/expectations. Level of

13




The findings focus on the range of activities provided
to pupils as part of the transition planning process,
parental involvement in this process, pupils’ school
experiences, and pupils’ and parents’ expectations
and aspirations about the future.

(93%), post-16 destinations (90%), support services
available (73%).

In some cases, parents of pupils in special schools
seem to receive more information and more pupils in
special school were stated as requiring support
services (e.g., careers adviser, social worker, etc.)

Assessed parental involvement in the transition
planning process. Although no differences between
parental attendance at review meetings, parents with
lower or no educational qualifications were less likely
to attend.

Data indicates that only half the schools in the sample
had a post-16 transition policy as part of their SEN
policy.

Work experience is the most common activity offered.

Stronger preference for independent living was
observed among mainstream pupils and their parents
than among special school pupils.

parental involvement was directly
related to their qualifications (parents
with higher qualifications were more
likely to be involved in transition
planning).

Indicates that future studies should
examine the equality of work
experience provided by schools and its
potential impact on the post-school
outcomes of young people.

Small-scale studies involving students

Authors and Focus and methodology Summary of key findings Comments

country

Lindsay, When should you disclose your disability at work? This | Timing of when youths disclosed their disability to Paper suggests that clinicians,
Cagliostro, study interviewed 17 youths with disabilities (15-34 their employer depended on disability type and educators, employers should stress

Leck, Shen,
Stinson (2019)

Canada

years old). The interview data was analysed for
recurring themes.

A range of disabilities are reported here (including
hearing impairment).

severity, comfort level, type of job and industry.

Interestingly, deaf participants varied in whether they
disclosed their deafness.

Youths’ strategies and reasons for disclosure included
advocating for their needs, being knowledgeable
about workplace rights, and accommodation
solutions.

Facilitators for disclosure included job preparation,
self-confidence and self-advocacy skills. Challenges to

importance of mentorship/leadership
programmes to give young people the
confidence and self-advocacy skills to

disclose their disability.
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disclosure included fear of stigma and discrimination,
lack of employer’s knowledge, negative past
experiences of disclosing, and not disclosing on your
own terms.

Waterfield Study focused on responses from 10 students with Students from lower socio-economic backgrounds do | Although access might be in place to
and Whelan learning disabilities (six middle class, four working not have the financial capital to seek alternative support disabled students, some
(2017) class) receiving support at university. options when lacking support at university. students (from higher socio-economic
Canada The interview data collected was analysed to identify | They also do not have the cultural and social capital backgrounds) might find it easier to
recurring themes. (e.g. family members with knowledge of how specific | take advantage of these opportunities

institutions work) to navigate various systems. than others.

Students from lower socio-economic backgrounds

may also be more hesitant to disclose their disability

to university staff.
Nolan and This study aimed to explore the perspectives and Five themes were identified in the student group: Study concludes that students and
Gleeson needs of students and graduates with disabilities as enabling and building career pathways (e.g. by graduates need support in
(2017) they transition from college to employment. becoming involved in societies or securing jobs whilst | transitioning into the world of work
Ireland This study reports on findings from interviews held at college), tailoring abilities to jobs (e.g. ruling out and HE institutions need to listen to

with 13 students and nine graduates with a range of
disabilities.

The interview data was analysed for recurring themes.

jobs because of disability), disclosure, future advice
and college support, enabling/educating the work
environment on disabilities.

Four themes were identified in the graduate group:
building personal strategies, fit, disclosure, and
reasonable accommodations.

Disclosure was a strong theme and participants varied
in when they disclosed their disability (e.g. mental
health disabilities were disclosed later).

Work experience identified as one of the most
important reasons for graduates obtaining jobs.

the students in developing and
refining career-related resources.

Discussion notes that college
graduates with disabilities do not
receive the same level and quality of
career support services compared to
their non-disabled cohort (see Kim
and Williams, 2012).

Sgroi (2016)
United States
of America

Qualitative study describing the lived experience of
media workers with disabilities in the US during post-
secondary education and their transition to the
professional media workplace.

First step towards understanding the experience of
media students with disabilities.

Themes that emerged include high level of self-
efficacy amongst the participants, colleges were
supportive but they faced discrimination in the
workplace. They received few or unhelpful
educational accommodations and guidance from
faculty as they transitioned from education to work.

Small-scale study that focuses on
participants within a specific field.
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Study focuses on three participants with observable
physical disabilities.

Each graduated in a different decade: one in the 60s,
one in the 80s, and one in 2009.

Findings suggest a need for faculty training in inclusive
teaching practices, review of curricula, and assistance
for students as they progress from education to work
place.

Ormerod and
Newton
(2013)
United
Kingdom

Study of 49 participants (using interview and focus
group data) looking at construction as a career choice
for disabled young people. Participants were aged 16-
25 and reported a wide range of disabilities. A
participatory research approach was used (i.e.
research was led by the participants themselves).

Disabled young people are unlikely to consider
employment within construction without better
awareness raising by the industry itself of the range
and scope of opportunities available.

Disabled people involved in construction could be role
models and actively promote their achievements
(aligning with the UK’s Inspiring the Future
programme).

Employers could also be more proactive in promoting
disabled employees.

Existence of specialised organisations (e.g. Reemploy)
often viewed as a barrier by participants. Participants
indicated that they were steered away from
construction jobs by advisers because of preconceived
ideas about what is appropriate for disabled people.

Participants did not support the practice of a
segregated or a specialist employment service for
disabled people.

Conversely, pre-employment training of a segregated
nature was favoured as well as industry taster days.

Kim and
Williams
(2012)

United States
of America

Aimed to understand the lived experiences of college
seniors/graduates in seeking employment
opportunities after graduation.

Interviewed eight college students with a physical
disability (deaf, blind, cerebral palsy, spinal cord
injury, and little person) at an urban private university.

The interview data was analysed for recurring themes.

Employment after college was not always an
immediate goal for disabled students; some
participants were eager to go on to an advanced
degree.

Students are limited in their knowledge of how
statutes provide academic accommodations.

All participants noted that workplace accessibility and
accommodation are major concerns when applying
for a job.

Employment after college is not
always an immediate goal.

Paper suggests that collaborative
efforts among career service centres,
disability support centres and
academic units could enhance career
planning and gainful employment.
(However, this suggestion is not
discussed at length.)
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Most participants felt discriminated against and some
noted difficulties with the system as they tried to
access accommodations in the workplace.

Vickerman and
Blundell

Study reports the lived experience and transition of
disabled students from induction through to

The study highlights five keys areas to be addressed:
pre-course support, commitment by HEs to facilitating

Paper refers to McEachern (2007) who
states that academic staff should be

(2010) employability within one Higher Education Institution. | barrier-free curricula, consultation with disabled more proactive in their counselling
United 504 students were asked to complete a questionnaire | students, institutional commitment to developing intervention and include career
Kingdom on a range of topics. 5.6% of respondents reported a | support services and embedding of personal exploration, confronting barriers to
disability. development planning. employment, job search processes,
Responses from students who had a disability were 25% of disabled students did not disclose their and other transition:.al challenges as
then compared with those who indicated they did not | disability to the university. cc.antral aspect of actively supporting
have a disability to identify differences in perceptions | Most who did declare a disability were not contacted disabled students.
and experiences of HEs. previously by the university and those who were
(Type of disabilities included in this first phase are not | contacted stated that it was not helpful.
clear.) Some disabled students perceived staff to be anxious
A second phase involving four face-to-face interviews | and reluctance to make assessment accommodations.
with disabled students was undertaken following the 50% of disabled students did not have any contact
questionnaire. with the university’s careers service and those who
did found the advice to be limited in relation to
specific issues around employability.
Boletzig et al. | This study reports the experiences and strategies of Artists who were successful reported the following Paper recommends the use of
(2007) 47 young disabled artists in their educational and strategies: post-secondary art education, working in inclusive arts education to enable
United States | career pathway within the arts. art studios, participating in arts-based programmes, more young disabled people to
of America Artists were finalists in the Volkswagen of America Inc. studying under a particular artist, and internship at experience the benefits of

Program: an arts programme intended to showcase
the talents and accomplishments of young disabled
artists aged 16-25.

galleries/museums.

Few artists found their disabilities to be a barrier to
making art, some thought it enhanced their ability,
and some cited the arts as a tool for overcoming
barriers.

involvement in the arts.

Paper also recommends using proven
strategies to support career
development among young people
wishing to pursue a career in the arts
(e.g., integrate opportunity for
networking in the arts and disability
communities).
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Goode (2007)

United
Kingdom

This study focuses on 20 university students within a
single institution and how they found the provision for
support to be at university.

Interview data was analysed for recurring themes.
Note that the university in question has a number of
initiatives in place to develop good practice
(developed a University Disability Plan, Disability
Liaison Officers in each department).

The themes that emerged from the analysis include:
forming an independent personal and social identity,
disclosing disability, extra-visibility (drawing attention
to their disability), being proactive, and transition into
higher education (how they found support and
access).

Although special provision at universities was not the
most important factor for students when deciding
which university to attend, some did explore in
advance what kind of provision was available.

Encouraging students to have realistic expectations
was considered more important than claims that the
transition would be problem-free.

Some students made judgements about universities
on the basis of how they were treated when they
visited for interviews.

Some students confessed to being naive in their own
assessments of their needs or to some extent denying
the challenges they would face at university.

Study notes that research about
people with disabilities has sometimes
alienated them by failing to reflect on
their own perspectives.

Reasons for attending university might
vary. How often does disability
support services factor into the
decision?

Caton and
Kagan (2007)

United
Kingdom

Research looked at the transition towards adult life of
90 school leavers with moderate learning disabilities
from three different schools in an urban area in the
UK.

School leavers were interviewed twice: once as they
were leaving school and then a follow-up interview
12-18 months after leaving.

Their responses were compared to a group of non-
disabled young people and to literature on vulnerable
young people (those with severe learning disabilities).

The authors note that young people with moderate
learning disabilities have extra assistance (compared
to non-disabled youths) in the form of specialist
careers advisors, supported employment
organisations, and social services. This assistance is
meant to make their transition as similar as possible
to non-disabled youths. However, the authors note
that this group actually has more in common with the
transitions of vulnerable young people without
impairments (e.g. those leaving care system).

These differences include reasons for types of
postsecondary education entered into, and
perceptions of adulthood.

Papers observes that while a prolonged period in
education and training is viewed as a positive for non-
disabled youths, a prolonged period in education for
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moderately disabled youths may be (mistakenly)
viewed as a negative.

Madriaga Report of findings from a UK Aimhigher South Many respondents expressed frustrations about prior | Paper suggests that some sectors of
(2007) Yorkshire Report on disability and higher education school experience (particularly when their disability education may perpetuate disablist
United are provided in this report. was diagnosed late). This was also shared by parents attitudes (likely a consequence of
Kingdom This report collected case studies from 21 students and current higher education tutors. wider societal attitudes and
who successfully made the transition into higher Results suggest that tutors may unknowingly processes).
education from school/colleges. perpetuate disablism by not academically challenging
Some parents/guardians/tutors/support workers were | disabled students.
interviewed. Special needs coordinators, educational psychologists,
Majority of respondents had dyslexia (16/21). Three behav.ioural psychologists, tutors, were viewed
students were wheelchair users/three had an unseen | Negatively.
disability. Most students attended higher education out of
Of the 16 students with dyslexia interviewed, only economic necessity (e.g. qualifications are needed for
three were diagnosed by the age of 15 years. This a good job with a decent salary).
means that over half of the respondents overall Disabled student support workers have a valuable role
discovered their impairment while in further or higher | to play in influencing disabled students to pursue
education. higher education.
A range of reasons is provided for entering further
education (e.g. a second chance, opportunity to
advance to higher education). Disablist attitudes from
tutors continued into further education however.
Strategies for, and willingness towards, disclosing
their disability varied amongst students.
Disability continually viewed as an individual issue and
not a social issue.
Some respondents are discouraged from pursuing
higher education in school. Respondents aspirations
to HE were broadened by the encouragement and
emotional support received by disabled student
support workers in further education.
Wehmeyer This paper is a follow-up study of school leavers with Comparison between these two groups on their Use of a secondary measure to assess
and Palmer learning disabilities to find out what they are doing outcomes at one and three years after graduation self-determination and to align this
(2003) after school. indicate that students who were more self- with outcomes may be of interest.
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United States
of America

Students were divided into two groups based on their
self-determination scores collected during their final
year at high schools.

determined fared better across multiple life
categories.

Statistics in this study appear to be rather weak with
regards to holding a job since high school.

Studies involving deaf young people

Authors and Focus and methodology Summary of key findings Comments

country

Saunders This study aimed to investigate the support that exists | 4/6 college students and 7/8 university students felt Not specific to careers but to
(2012) for deaf students in the transition between further that participation in a programme of preparation for transitions generally. However, the
United education and school into higher education in the UK. | higher education was useful to them. type of research conducted here
Kingdom Questionnaires were sent out to 14 deaf young people | Type and amount of support varied. Students from overlaps with other papers in this

(six college students, eight university students).
Questions were based on the following areas: support
received at college, support received during the
application process/interviews, differences between
university and school/college.

The paper also outlines one case study from the
process of applying to university to arriving at
university. Disability officers who the case study
student met at university were also interviewed.
Secondary aim was to create an advice guide to

enable professionals and parents to support deaf
students with their applications to higher education.

specialist colleges for deaf students took part in
programmes of support. At institutions with smaller
numbers of deaf students, the transition programme
on offer seemed to be less formal and more
influenced by parents’, teachers’ or Connexions
Advisors’ personal knowledge of the transition
process.

Establishing links with a disability office was essential
to understanding the support system at that
university. Students often required help to do this.

Students required support in recognising different
uses of terminology in universities, colleges, and
schools.

review.

There is little on the effectiveness of
these services (study only notes their
existence).

Fordyce et al.
(2013)

Scotland

This study investigates the post-school destinations of
deaf and hard of hearing (DHH) young people in
Scotland, the barriers encountered by these young
people in accessing post-school education

The findings reported cover a wide area. Relevant
findings to careers advice, career planning include:

A range of interesting questions are
proposed at the end of each section. A
selection of these questions are
presented below:
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employment and training opportunities, and the
factors that promote successful post-school
transitions.

The study used two methods to answer these
guestions: an analysis of official statistics on post-
school education employment and training
destinations and outcomes of young DHH people, and
interviews with 30 people aged 18-24 who were DHH
on their experiences.

Findings were reported under the following headings:

- Young people’s school experiences

- Young people’s experiences of post-school
transition planning

- Young people’s experience in higher
education/further education and training

- Young people’s experience in the labour
market.

Most participants did not have post-school transition
plans. Students with additional disabilities were more
likely to have transition plans.

Students without transition plans found out about
their support from support workers or parents.

Young people aiming to go to university are well-
informed about support options (most likely with help
from parents).

Young people in further education, training, or
employment seemed less knowledgeable about
support options (e.g. Access to Work).

General support in higher education as good although
some variation between institutions. Middle class
parents intervened when difficulties arose and there
was less intervention by parents from less socially
advantaged areas.

There is wide variation in support standards in further
education colleges. There were fewer institutes of
successful self-advocacy and direct parental
involvement in negotiating support.

Young people on training programmes are less
knowledgeable about support options.

Young people with higher education qualifications
were more likely to find employment with the help of
their parents or wider social networks. They were less
likely to seek advice from Careers Advisors at college
or university.

Several jobseekers with non-graduate qualifications
believed that disclosing their deafness in job
applications would lower their chances of being
offered interviews.

Very few young people used Access to Work.
Graduates and BSL users were more likely to know
about Access to Work although few used it. Those
who did not have it relied on informal support.

What difficulties do education
authorities/schools encounter in
delivering post-school transition
planning for school leavers who are
DHH?

How does the lack of formal transition
planning impact on the post-school
outcomes of school leavers,
particularly those from poorer
backgrounds?

How do educational and training
qualifications translate into
employment outcomes for people
who are DHH?

What are the employment outcomes
of DHH young people who completed
further education and vocational
training courses?

What barriers are encountered by

people who are DHH in recruitment
and employment?
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Small-scale studies involving teachers/advisors/parents

Authors and
country

Focus and methodology

Summary of key findings

Comments

Easterbrook et

This paper examines 14 university stakeholders’

The authors conclude that the focus group data

Study focuses on stakeholders’

al. (2019) attitudes towards disabled students. Majority of indicates that these stakeholders consider disabled perceptions of disabled students
Canada participants were female. students to be lacking in these aspects relating to within a university setting.
Data was collected from interviews and the findings citizenship. Study highlights how taken for
discussed within the framework of citizenship In other words, the rhetoric of citizenship is used to granted beliefs can limit the inclusion
(specifically rationality, autonomy, and productivity). justify the exclusion or limited participation of of students with disabilities in ways
Stakeholders were faculty members, clinical/field students with disabilities. Stakeholders assume that that seem natural and unproblematic.
supervisors, representatives from regulatory bodies. disabled students will be unable to find work/lack the
. . capacity to become practitioners, and use this as
Focus group was asked questions on barriers and o D . o
. justification for making little accommodation within
challenges to practice and how students manage ) . .
these, and on facilitators who provide student support the university setting.
and accommodation policies. Students’ current and future productivity is challenged
by claiming that students with disabilities may waste
resources since their accommodations are costly.
Davies and This is a study from the perspective of 218 parents of | Parents reported high levels of personal involvement
Beamish young people with intellectual disabilities. and satisfaction with the transition process but
(2009) Parents responded to a survey containing 50 reported minimal participation from their child.
Australia guestions with some focus on preparation for A third reported that work experience was not

employment here.

available for their child (esp. for those with high
support needs).

Responses highlight the lack of post-school options
and the impact that these circumstances have on the
whole family (i.e. low community-based participation
combined with the need for high levels of supervision
has an impact on families).
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Studies involving deaf young people

Authors and
country

Focus and methodology

Summary of key findings

Comments

O’Brien (2015)
United
Kingdom

Study reports findings from interviews with eight
professionals working with deaf young people in
mainstream schools on young people’s transition into
adulthood. Transitions were explored in the context of
the transition planning process outlined in the 2001
SEN Code of Practice.

Professionals included teachers’ assistants, people
who worked in a support unit within a college or
university, social workers.

The focus of this paper is mainly on professionals who
use BSL.

Transition planning for young deaf people from
mainstream schools can be a long, drawn out and
problematic process.

Interviews with professionals suggested that deaf
young people’s needs are not being sufficiently
recognised in the transition planning policy, leading to
problems in the creation of transition plans.

Not all young deaf people have a transition
plan/support plan for transitioning into university.

Transition plans were viewed as useful but were rarely
made, rarely implemented successfully, and young
people were rarely engaged in their formation.

Professionals felt that there was not enough guidance
for them or for deaf young people and their families
to support them through the transition process.

Study seems to focus on those who
engage with young people who sign.

Paper recommends that the views and
experiences of deaf professionals
should be sought and incorporated
into transition planning policy to take
advantage of their experience and
expertise.

Intervention studies (studies/reviews that describe intervention programmes or look at how successful a given intervention programme is)

Authors and Focus and methodology Summary of key findings Comments
country

Mayes et al. Short article on mentoring as a tool for ensuring Article suggests that school counsellors and

(2019) college and career readiness in black males with psychologists could work together to coordinate a

United States | disabilities. mentorship programme. The programme could

of America incorporate two levels: peer-to-peer support and

adult mentor support.

Peer-to-peer support may take the form of a weekly
group counselling experience where the group
facilitator could focus on the components of college

23




and career readiness (e.g. college and career
exploration and assessment, admission process, etc.)

Powers et al. This study investigates the effect of mentoring of Mentoring was a catalyst for a young person’s STEM Article highlights the impact of
(2015) youths with disabilities within STEM. The article career development: led to increased knowledge mentoring on career planning. The
United States | describes how 78 youths were paired with a trained about STEM careers and postsecondary majors, focus on a specific field (STEM) is
of America mentor. 45 were randomly assigned to a mentor with | stimulated future planning, and bolstered confidence. | noteworthy.
disability and 33 were randomly assigned to a control Key elements of successful mentoring included
group. relationship development, guidance from mentors,
Each group and their mentors and parents were participating in experiential activities that were
invited to a focus group (consisting of 88 participants relevant (visited colleges together, shadowed other
= 30 youths, 30 parents, 28 mentors). STEM professionals, etc.)
Most disabilities were learning disabilities. Matching mentors and young people by personality
Youths participated in nine individual activities with and common interests were the most important
their mentor. They also met as a group with their factors for successful mentoring. Interestingly,
mentors for three additional workshops. matching participants based on disability was of lesser
Mentors engaged students in STEM activities and fm"_’°rt‘?‘f‘°e than personality a‘nd intgrests. However,
. if disability was a key factor — it was important that
talked about preparing for a STEM career and o
successful strategies. the.dlsablllty was matched so that chaIIenges. cou.I.d be
easily understood by mentors (i.e. relevant disability
Mentors \{vere. rnatched by §hared STEM interest, match or none at all).
gender, disability, personality. Although few differences were found between the
two mentoring groups, having a mentor with a
disability validated and supported mentees in
managing disability-related barriers.
Sheftel et al. This study aimed to design, implement, and evaluate a | A number of assessments were carried out prior to
(2014) motivational interview-based group career and following the MEGI sessions (Vocational Skills
United States | intervention (MEGI) which focused on increasing self- | Self-Efficacy Scale, Arc’s Self-Determination Scale,
of America determination, vocational outcome expectations, and | Vocational Outcome Expectations). Results indicate

self-efficacy (confidence in learning, and persisting in
using, new skills) for high school students with
disabilities. 135 high school students (12-20 yrs.) from
six schools were involved.

Most of the students reported a learning disability
(74.1%) and most were male (74.8%).

that there was a significant (positive) change in
vocational skills self-efficacy, self-determination, and
vocational outcome expectations following MEGI
sessions.

24




MEGI consisted of 10 one-hour sessions implemented
within existing transition and special education classes
and focused on improving group dynamics; providing
reinforcement of group member’s autonomy;
highlighting the importance of work aspirations and
experiences; identifying individual strengths;
discussing barriers and coping strategies; goal setting
and planning

Lindsay,
McDougall,
Sanford,
Menna-Dack,
Kingsnorth,
Adams (2015)

This paper assesses performance differences in
exercises related to career preparation between 31
youths (15 with a physical disability and 16 typically
developing). Most of the participants had cerebral
palsy; the remainder had a range of physical
disabilities.

The authors found no differences in role-play
exercises between the two groups. However, youths
with physical disabilities performed poorly in some
areas of the mock interview (e.g. when responding to
guestions like “tell me about yourself”, “how would
you provide feedback to someone not doing their

Identifying which aspects of the

employment training that deaf people
do worst at might help with transition

planning.

Canada The mock job interview and role-play exercise were share” and a problem solving scenario).
devised by the study’s authors and a scoring rubric As a result, the paper suggested targeted employment
was also created for both exercises. A statistical readiness training.
analysis was applied to the data to assess differences
between the two groups of youths.
Lindsay, Paper outlines skill development in 18 youths with a Analysis of the interview data indicated that some
Adams, physical/mobility disability who participated in an participants welcomed this programme because their
McDougall, employment training programme (the majority of school-based programmes were often mismatched to

Sanford (2012)
Canada

participants had cerebral palsy). Adolescents and
parents were interviewed and responded to a brief
questionnaire about their involvement in the
programme.

The programme ran over a 12-month period with two
supported work placements (one via a hospital and
the other via community employers).

Community based placements were matched to each
adolescent depending on their skills and preferences.

The programme also included skill-building workshops
such as individual assessment, counselling, coaching,
and peer mentor meetings.

their interests or were inaccessible.

The programme allowed participants to acquire a
range of practical skills (e.g. photocopying, time
management, problem-solving skills, etc.).

There was a reported increase in self-confidence and
self-esteem by participants and parents.

Participants developed social and communication
skills via meeting and interacting with new people.

Although personal gains reported, challenges in
finding employment after the training programme
remained.
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Carter et al. This paper is a survey of career development activities | Schools offered a range of career development and Note that this paper does not tell us
(2010) that are available to, and accessed by, youths with conventional activities but not all activities were which career development activities
United States | disabilities. attended by youths with disabilities. Attendance was | contribute strongly to improved
of America The study invited 34 high schools in the USA to worse for youths with severe disabilities. employment outcomes — uses
respond to a questionnaire which they designed. Three career development activities least commonly literature to back this up. Quality of
Primary section of questionnaire addressed available were also the activities that might be most af:tivities provided is not assessed
availability of career development and vocational beneficial: school-based enterprises, mentoring, job either.
education activities offered by each school. placement services.
Statistical analysis was applied to the questionnaire For 25% of schools, no students with disabilities
data. participated in paid or unpaid internships,
Data analysed by two groups: youths with severe apprenticeship programmes, c'ooperative education
disabilities and youths with emotional and programmes, college or technical school tours, or
. . college fairs.
behavioural disorder.
Transition planning teams may need to be more
deliberate about ensuring that the full range of
curricular and preparation options are considered for
students with the most extensive support needs.
Some activities were attended (>50% indicated that
some or most youths with disabilities participated in
career counselling, career planning and interest
assignments, etc. However, none of the 6 most
common career development activities accessed by
youths with severe disabilities involved direct work-
related experiences.
Literature suggests a combination of barriers may
coalesce in ways that limit consideration of the full
range of career development experiences for youth
with disabilities (e.g. attitudes of teachers,
accessibility, transportation, etc.)
Woods et al This paper outlines the effectiveness of a new school Students receiving Student Directed Transition
(2010) to adult life transition planning package titled Planning experienced a statistically significant
United States | “Student Directed Transition Planning”. knowledge gain and increase in perceived self-
of America These lessons teach transition terms and concepts to | efficacy.

provide a means of increasing self-determination skills

Transition planning included thinking about careers.
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and student participation in transition IEPs
(Individualised Education Program).

Study uses a pre and post experimental design.
Results of students receiving intervention training
were compared against a control group who did not
receive training.

Students responded to a questionnaire at two points
(prior and following intervention). The questionnaire
asked them to indicate their level of agreement with a
range of self-efficacy statements (e.g. | know | can tell
my IEP team about the course of study that will help
me reach my transition goals).

Three schools were involved in the study: 19 students
were in the intervention group and 16 were in the
control. A mix of disabilities were reported.

Fabian (2007)

United States
of America

Data from 4751 urban youths (minorities) was
analysed to determine the factors associated with
securing employment/nature of job.

All youths were participating in the Marriott
Foundation’s Bridges From School to Work Program
between 2000-2005.

The Marriot Foundation’s Bridges From School to
Work Program has been in operation since 1990. The
goal is to provide competitive paid work experience
for special education youth who are transitioning out
of high school to adult life. Bridges offers a
standardised one-semester vocational intervention
programme consisting of three phases: (a) career
counselling and job placement, (b) paid work
experience with training and support, (c) follow-along
support and tracking of student participants.

Findings indicate that 68% of the youth in the
programme secured a job: gender, previous
vocational experience, receipt of social security
benefits were amongst the significant factors.

Note that the % of youths who ended up in
employment was higher than the national figure
which might indicate a selection bias (youths enrolled
in the Bridges programme might have more positive
characteristics).

Women in the programme secured jobs at a
significantly lower rate.

Previous vocational experience is a significant factor.
Early vocational experiences have been associated
with development of career maturity and vocational
identity.

Goal-setting was not significant but only a small
number of students expressed a goal.

Note that the majority of students obtained service
sector jobs in retail and food business.

Outlines importance of
intersectionality
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Youths receiving social security benefits were less
likely to secure jobs than those who were not (not
discussed at length).

McEachern This descriptive paper outlines two group-based Sessions within the first model include awareness of No main findings reported as the
and Kenny models that can be used by school counsellors with self, self-determination and self-advocacy, navigating | paper is descriptive in nature. The
(2007) students making transitions from high school. One the college admissions process, legal rights, accessing | effectiveness of the proposed
United States | model focuses on transition from school to post- services, choosing a major. programmes have been left to future
of America secondary education while the second focuses on the | sessions within the second model include finding the | research.
transition from school to employment. right job, the application and interview process, goal

setting.

An assessment of the two proposed models is not

provided.
Benz et al. Articles report findings from two studies that Students who were in the Youth Transition Program Transition planning may have a bigger
(2000) examined secondary and transition practices. were twice as likely to graduate with a standard positive effect on those who are more
United States | All participants were from the Youth Transition diploma. at risk.
of America Program (state-wide funded programme for young Students who held two or more paid jobs while in the

people with disabilities). A range of disabilities were
included in the study.

First study examined student and programme factors
that predicted graduation and placement in
employment/continuing education. 709 students
were included in this study.

Second study examined 45 participants’ perceptions
of the programme and staff characteristics that were
most important in helping them achieve their
education and transition goals.

programme and students who completed four or
more student-centred transition goals (examples of
these goals were not provided) were twice as likely to
graduate with a standard diploma.

Cumulative negative effects of barriers were reported.
Students with one or more at-risk barriers (e.g. history
of absenteeism/suspension, unstable living situation,
history of substance abuse) were at least three times
less likely to graduate.

Being involved in the transition programme can
negate these risks to some extent.

There is also a positive cumulative effect from some
variables for both at-risk and not-at-risk groups.
Adding three extra transition goals has a big effect on
the at-risk group.

Results from the second study indicated that students

appreciated individualised services, consistent support
from staff, and staff persistence in reminders.
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Students also reported increased confidence in their
skills and abilities.

Luecking and
Fabian (2000)

United States
of America

This study looks at the Marriot Foundation’s Bridges
From School to Work Transition Program and uses a
correlation analysis to determine significant predictors
following a paid internship (minimum 12 weeks of
work experience in a community employment
setting).

A database of 3,024 participants was analysed to
determine the factors related to post school
employment status at 6, 12, and 18 months.

Those who received a job offer after completion of
internship were more likely to remain in employment.

Type of disability and minority status were significant
at 12 months after education: students with learning
disability and white students were more likely to be
employed.

After 18 months, the strongest predictors were
disability and ethnicity.

Note that the population under investigation all

participated in the transition programme and issues
remained after 18 months.

Note that all participants in this study
had taken part in the transition
programme.

This paper stresses that there is a
need for post-school ongoing
vocational and career support services
to sustain any performance gains
achieved during school years.
Ethnicity a key factor in predicting
employment 18 months after leaving
school.

General literature review papers

Authors and Focus and methodology Summary of key findings Comments

country

Lindsay et al. A review of 18 papers (published between 1997-2017) | Various standardised (e.g. assessing self- Provides good range of evidence of
(2018) looking at best practices and components of post- determination, efficacy) and non-standardised the impact of transition programmes.
Canada secondary transition programmes for youths with measures (e.g., enrolment, attitudes) were used to The authors note that common

disabilities.

Papers varied in sample size (3-960) and the type of
disability (some were specific while some investigated
various disabilities). Transition programmes varied in
duration, length, number of sessions and delivery
format. Programmes focused on aspects involved in
transition planning.

evaluate outcomes.

Outcomes generally varied but all reported an
improvement in at least one of the following: college
enrolment, self-determination, self-confidence, social
and vocational self-efficacy, autonomy, social support,
career exploration, and transition skills.

Studies are organised into levels based on the
strength and quality of evidence.

components of successful
programmes include having group-
based exercises, run by graduate
students, a wide variety of
professionals, or being self-directed in
various settings (e.g. online or at
school).

Studies show that youths with
disabilities have few opportunities to
develop skills in self-determination
despite its importance.
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Few studies examined differences in
socio-demographic factors (e.g. by
gender, ethnicity).

Lindsay et al. A review of 22 papers (published between 1980-2014) | For 7 mentorship interventions, at least one Strong evidence for the impact of
(2016) which aimed to identify effective components of significant improvement was reported in school - or mentorship programmes although the
Canada mentorship programmes. work - related outcomes. paper suggests that more studies are
A range of studies is included focusing on various Programmes with significant outcomes were often needed to document the impact of
disabilities (most focused on several types while the longer in duration (more than six months) which may | mentorship programmes on school
remainder focused on one disability). Sample sizes have allowed stronger relationships to be developed | @nd vocational outcomes for youths
ranged from 1-2,254 and the ages of mentees ranged | between mentors and mentees. They were also with disabilities.
from 14-27 years old. A range of methodological structured and often included a planned curriculum
approaches are reported. and paid programme coordinator who trained the
mentors and provided continued oversight of the
Mentors acted as role models, offered advice, and programme.
provided mentees with social and emotional support. Other characteristics include structured, group-based
and mixed formats (e.g. one-on-one and group-based
exercises). Programmes tailored to the programme’s
objectives (e.g. social skills, specific job task) took
various aspects of youths’ environments into account.
Few studies mentioned parental involvement but the
authors suggest that future interventions should
consider incorporating this component.
Chen and Paper focuses on learning disabilities and aims to Examines critical issues that have an impact on career
Chan (2014) address the critical issue of improving career well- development such as academic achievement, career
Canada being of young people with a learning disability. and self-awareness, social competence and self-

determination. References a range of studies that
have highlighted the importance of these factors.

Considers some career guidance and counselling
intervention strategies that are considered to help
and enhance the vocational well-being of this target
population. This include Castellanos and Septowki
(2004) four-phase career guidance model, Pathways
programme (a secondary school career education
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course for students with learning disabilities), and
peer mentoring.

Landmark et

This is a review of 29 papers outlining transition

The most to least substantiated practices were:

Authors acknowledge that just

al. (2010) practices for young people with disabilities. paid/unpaid work experience, employment because there are more papers on a
United States | Practices are ranked according to the number of preparation, family involvement, general education given topic, this does not entail that
of America papers published on that specific strategy. inclusion, social skills training, daily living skills they are the most effective practice
training, self-determination skills training, and for transitions.
community/agency collaboration.
Winn and Hay | This is a review paper highlighting a number of issues | Review refers to Marks (2006) longitudinal study Note that some papers here are not
(2009) and challenges for individuals with a disability (looking at young Australians in general) which limited to disabled young people.
Australia transitioning from school to the post-school highlights that what school leavers do in their first A list of 10 responsibilities for teachers

environment.
A range of disabilities is included in this review.

year after leaving is especially important. Full-time
employment, education, or training after leaving can
increase the long-term chances of continuing in full-
time work or study. However, disabled young people
are less likely to remain in full-time work.

Review lists factors associated with a successful
transition which includes: fewer hospitalisations,
longer work experience, a work history, less severe
disability, cognitive capacity to acquire and retain
instruction, higher rates of self-efficacy concerning
work, positive attitude about the importance of work,
supportive family and social relationships.

Perceived barriers to employment for school leavers
include negative attitudes of supervisors and co-
workers (Kidd, Sloane and Ferko 2000; Westmorland
et al. 1998).

is provided in this review which
includes providing vocational
instruction and transparent links
between schools and community
agencies.

31




Annex B: References

Aston, J., Dewson, S., Loukas, G., & Dyson, A. (2005). Post-16 Transitions: a Longitudinal Study of Young
People with Special Educational Needs (Wave Three). Retrieved from Institute for Employment Studies
website: https://core.ac.uk/download/pdf/4163741.pdf

Baer, R. M., Flexer, R. W,, Beck, S., Amstutz, N., Hoffman, L., Brothers, J., ... Zechman, C. (2003). A
Collaborative Followup Study on Transition Service Utilization and Post-school Outcomes. Career
Development for Exceptional Individuals, 26(1), 7-25.

Benz, M. R., Lindstrom, L., & Yovanoff, P. (2000). Improving Graduation and Employment Outcomes of
Students with Disabilities: Predictive Factors and Student Perspectives. Exceptional Children, 66(4), 509—
529.

Beyer, S., & Kaehne, A. (2008). The Transition of Young People with Learning Disabilities to Employment:
What Works? Journal on Developmental Disabilities, 14(1), 85-94.

Boeltzig, H., Sullivan Sulewski, J., & Hasnain, R. (2009). Career development among young disabled artists.
Disability & Society, 24(6), 753-769.

Carter, E. W., Trainor, A. A., Cakiroglu, O., Swedeen, B., & Owens, L. A. (2010). Availability of and Access to
Career Development Activities for Transition-Age Youth with Disabilities. Career Development for
Exceptional Individuals, 33(1), 13-24.

Caton, S., & Kagan, C. (2007). Comparing transition expectations of young people with moderate learning
disabilities with other vulnerable youth and with their non-disabled counterparts. Disability & Society,
22(5), 473-488.

Chatzitheochari, S., & Platt, L. (2019). Disability differentials in educational attainment in England: primary
and secondary effects. The British Journal of Sociology, 70(2), 502-525.

Chen, C. P., & Chan, J. (2014). Career guidance for learning-disabled youth. International Journal for
Educational and Vocational Guidance, 14(3), 275-291.

Cocks, E., Thoresen, S. H., & Lee, E. A. L. (2015). Pathways to Employment and Quality of Life for
Apprenticeship and Traineeship Graduates with Disabilities. International Journal of Disability,
Development and Education, 62(4), 422—-437.

Davies, M. D., & Beamish, W. (2009). Transitions from school for young adults with intellectual disability:
Parental perspectives on “life as an adjustment.” Journal of Intellectual & Developmental Disability, 34(3),
248-257.

Easterbrook, A., Bulk, L. Y., Jarus, T., Hahn, B., Ghanouni, P., Lee, M., ... Parhar, G. (2019). University
gatekeepers’ use of the rhetoric of citizenship to relegate the status of students with disabilities in Canada.
Disability & Society, 34(1), 1-23.

Fabian, E. S. (2007). Urban Youth With Disabilities: Factors Affecting Transition Employment. Rehabilitation
Counseling Bulletin, 50(3), 130-138.

Fordyce, M. Riddell, S. O’Neill, R. & Weedon, E. (2013). Post-School Transitions of People Who Are Deaf or
Hard of Hearing. University of Edinburgh.
www.ndcs.org.uk/media/1809/university of edinburgh research post-school transitions full report.pdf

32


http://www.ndcs.org.uk/media/1809/university_of_edinburgh_research_post-school_transitions_full_report.pdf

Goldberg, R. J., Higgins, E. L., Raskind, M. H., & Herman, K. L. (2003). Predictors of Success in Individuals
with Learning Disabilities: A Qualitative Analysis of a 20-Year Longitudinal Study. Learning Disabilities
Research & Practice: A Publication of the Division for Learning Disabilities, Council for Exceptional Children,
18(4), 222-236.

Goode, J. (2007). “Managing” disability: early experiences of university students with disabilities. Disability
& Society, 22(1), 35-48.

Kim, M. M., & Williams, B. C. (2012). Lived employment experiences of college students and graduates with
physical disabilities in the United States. Disability & Society, 27(6), 837-852.

Landmark, L. J., Ju, S., & Zhang, D. (2010). Substantiated Best Practices in Transition: Fifteen Plus Years
Later. Career Development for Exceptional Individuals, 33(3), 165-176.

Lindsay, S. (2011). Employment status and work characteristics among adolescents with disabilities.
Disability and Rehabilitation, 33(10), 843-854.

Lindsay, S., Adams, T., McDougall, C., & Sanford, R. (2012). Skill development in an employment-training
program for adolescents with disabilities. Disability and Rehabilitation, 34(3), 228-237.

Lindsay, S., Cagliostro, E., Leck, J., Shen, W., & Stinson, J. (2019). Disability disclosure and workplace
accommodations among youth with disabilities. Disability and Rehabilitation, 41(16), 1914-1924.

Lindsay, S., Lamptey, D.-L., Cagliostro, E., Srikanthan, D., Mortaji, N., & Karon, L. (2018). A systematic
review of post-secondary transition interventions for youth with disabilities. Disability and Rehabilitation,
1-14.

Lindsay, S., McDougall, C., Sanford, R., Menna-Dack, D., Kingsnorth, S., & Adams, T. (2015). Exploring
employment readiness through mock job interview and workplace role-play exercises: comparing youth
with physical disabilities to their typically developing peers. Disability and Rehabilitation, 37(18), 1651—
1663.

Lindsay, S., R Hartman, L., & Fellin, M. (2016). A systematic review of mentorship programs to facilitate
transition to post-secondary education and employment for youth and young adults with disabilities.
Disability and Rehabilitation, 38(14), 1329-1349.

Luecking, R. G., & Fabian, E. S. (2000). Paid Internships and Employment Success for Youth in Transition.
Career Development for Exceptional Individuals, 23(2), 205-221.

Madriaga, M. (2007). Enduring disablism: students with dyslexia and their pathways into UK higher
education and beyond. Disability & Society, 22(4), 399-412.

Mayes, R. D., Hines, E. M., Bibbs, D. L., & Rodman, J. (2019). Counselors and Psychologists Mentoring Gifted
Black Males With Disabilities to Foster College and Career Readiness. Gifted Child Today, 42(3), 157-164.

McDonnal, M. C., & Crudden, A. (2009). Factors Affecting the Successful Employment of Transition-Age
Youths with Visual Impairments. Journal of Visual Impairment & Blindness, 103(6), 329-341.

McEachern, A. G., & Kenny, M. C. (2007). Transition Groups for High School Students with Disabilities.
Journal for Specialists in Group Work, 32(2), 165-177.

Nolan, C., & Gleeson, C. I. (2017). The transition to employment: the perspectives of students and
graduates with disabilities. Scandinavian Journal of Disability Research, 19(3), 230-244.

33



O’Brien, D. (2015). Transition planning for d/Deaf young people from mainstream schools: professionals’
views on the implementation of policy. Disability & Society, 30(2), 227-240.

Ormerod, M., & Newton, R. (2013). Construction as a career choice for young disabled people: dispelling
the myths. Construction Management and Economics, 31(8), 928-938.

Polat, F., Kalambouka, A., & Boyle, B. (2004). After secondary school, what? The transition of deaf young
people from school to independent living. Deafness & Education International, 6(1), 1-19.

Powers, L. E., Schmidt, J., Sowers, J.-A., & McCracken, K. (2015). Qualitative Investigation of the Influence
of STEM Mentors on Youth With Disabilities. Career Development and Transition for Exceptional
Individuals, 38(1), 25—-38.

Saunders, J. (2012). The Support of Deaf Students in the Transition between Further Education and School
into Higher Education. Deafness & Education International, 14(4), 199-216.

Sgroi, M. (2016). “I should at least be given a chance to try”: the experience of media workers with
disabilities in the United States during postsecondary education and early career. Disability & Society,
31(1), 64-83.

Sheftel, A., Lindstrom, L., & McWhirter, B. (2014). Motivational enhancement career intervention for youth
with disabilities. Advances in School Mental Health Promotion, 7(4), 208-224.

Vickerman, P., & Blundell, M. (2010). Hearing the voices of disabled students in higher education. Disability
& Society, 25(1), 21-32.

Waterfield, B., & Whelan, E. (2017). Learning disabled students and access to accommodations:
socioeconomic status, capital, and stigma. Disability & Society, 32(7), 986—1006.

Wehmeyer, M. L., & Palmer, S. B. (2003). Adult outcomes for students with cognitive disabilities three-
years after high school: The impact of self-determination. Education and Training in Developmental
Disabilities, 38(2), 131-144.

Winn, S., & Hay, I. (2009). Transition from school for youths with a disability: issues and challenges.
Disability & Society, 24(1), 103—115.

Woods, L. L., Sylvester, L., & Martin, J. E. (2010). Student-Directed Transition Planning: Increasing Student
Knowledge and Self-Efficacy in the Transition Planning Process. Career Development for Exceptional
Individuals, 33(2), 106—-114.

34



